CHAPTER 2

LITERATURE REVIEW

2.0  
Introduction

This chapter aims to review the literature which related to the present study. It is divided into three segments:
i) The first segment generally furnishes the common issues of academic internationalization in tertiary education worldwide and in Malaysian context.

ii) The second segment specifically reviews on the use of English Medium of Instruction in universities in Western, Asian and Malaysian contexts respectively as well as attitude theories were used to conduct the previous studies.

iii) Last but not least, the third segment explicitly describes on lecturers' and students' attitudes towards English Medium of Instruction in Malaysian context focusing on tertiary education.

2.1 General perspectives
This section explains common issues of academic internationalization in tertiary education worldwide. It covers previous studies that have been done by the scholars across the globe. Apart from that, it also highlights the process of internalization as well as the internationalization of higher education in Malaysia.

2.1.1 Common Issues of Academic Internationalization in Tertiary Education  
          Worldwide
Many studies highlight the centrality of the curriculum, the internationalization of the curricular and teaching and learning processes as vital aspects of internationalization (Tonkin & Edwards, 1981; Green & Olson, 2003; Bond, 2003; Bond, Qian, & Huang, 2003; Paige, 2003; Knight, 1994, 1997; Lemasson, 2002). Knight (1994) postulated the curriculum as "the backbone of the internationalization process" (Knight, 1994, p. 6). Other researchers have the same opinion, highlighting the significance of an internationalized curriculum in offering a student-centered learning experience for all learners and in preparing students to be successful in today's increasingly mutually dependent culture (Bonfiglio, 1999; Leask, 2001; Lemasson, 2002; Schuerholz-Lehr, 2007; Schuerholz-Lehr, Caws, van Gyn, & Preece, 2007). With the central responsibility of today's institutions of tertiary education being the training of students to function more efficiently in our incorporated world system, internationalization's purpose is clearly enlightened (Cole, Barber & Graubard, 1994). 
In 1997, A Canadian study updates this in informing that the most oft-cited goal for internationalization was the preparation of students who are “internationally knowledgeable” and “interculturally-competent” (J. Knight, p. 30). De Wit (2002) also stressed that “internationalization efforts are intended to enable the academic community to have the ability to comprehend, realize, and expressive the reality of interdependence among nations and to prepare faculty and members of university to function in an international and intercultural context”.  To inspire internationalization, university educations hope to accomplish global competence especially for the university institutions and for their students in this mutually dependent and international world.
In the Netherlands, “internationalization” of secondary and tertiary education is one of the educational policies of Dutch education (Dronkers, 1993). English Medium of Instruction is recognized as an imperative factor concerning the internationalization of higher education since English language is needed in tertiary level of education. Internationalization of higher education is also acknowledged to have positive outcomes on the quality of education as it might give to the shaping of international partnership. Apart from that, the primary aim of internalization was to increase student and staff mobility. Nowadays, the one of the chief objectives has been to toughen the competitive position of tertiary education by increasing the accessibility and attractiveness and of higher education by students from foreign countries (Vinke, Snippe & Jochems, 1998).


2.1.2 Internationalization Process
One of the most definitions of internationalization in tertiary education comes from Knight, who expressed the phenomenon as “a process that integrates an international, intercultural or global element into an institution’s purpose, major functions or delivery of education” (Knight, 1994; 1999; 2003). The term process, Knight clarified, shows a continuous effort of planned and impulsive initiative in policies and programs, in reacting to the evolving priorities, needs and resources of a college or university (Knight, 1999; 2004). The aspect of integration also portrayed in this definition, signifies the essential and maintainable incorporation of internationalization into the mission, policies, practices and systems of a university (Knight, 1999; 2003). Lastly, Knight (2003) documented the international, intercultural and global elements as three different dimensions of internationalization which are the associations between nations and cultures (international), the varied cultures that exist around the globe (intercultural), and the recognition of a universal viewpoint (global).

In the same vein, internationalization is also an ongoing, comprehensive, holistic practice that impacts on the whole institution (Paige, 2003; Schoorman, 2000a). Written policy statements and strategic plans describing the institution's internationalization goals are an imperative aspect and must be acted upon (Knight, 1994, 1995). Knight (1994) also postulated "Internationalization must be entrenched in the society, guiding principle, planning and organizational processes of the institution so that it is not treated as, nor does it become, a passing fad". On the other hand, faculty cannot operate alone in this process (Harari, 1992; Tonkin & Edwards, 1981). Even though it is the responsibility and duty of faculty to develop and deliver curriculum, visionary senior administrators and institutional leaders, incorporating the vice chancellor, the Senate, academic deans, and faculty members, through a consensus-seeking process, must give guidance, direction, professional development support to assist faculty in internationalizing the program of study (Taylor, 2004; Paige, 2003; Ellingboe, 1998; James & Nef, 2002; Jones & Andrews, 2002; Knight, 1994, 1995; Maidstone, 1995; Schoorman, 2000; Green & Olson, 2003; Harari, 1992;Tonkin & Edwards, 1981).
 Moreover, university leaders must sustain faculty in producing more comprehensive learning ambiences that assist the present and future needs of the university and its students (Benick et al., 1996). Green and Olson (2003) expressed that successful leaders give the power and thrust required for institutional change and have the authority to remove the obstacles inhibiting change. Furthermore, some research mentioned that the faculties are progressively asked to take part to the marketization of their skills and knowledge in order for their institutions to be more cutthroat in the international higher education marketplace (Slaughter & Leslie, 1997). This marketization may run counter to the philanthropic goals or principled responsibilities that several faculties may have in regards to their career.


2.1.3 Internationalization of Higher Education in Malaysia: The Malaysian Context

It is clearly proven that internationalization has been recognized as a phenomenon of momentous importance in university education, in both historical and contemporary perspectives (Altbach & Teichler, 2001; de Wit, 2002; Haskins, 1923, 2002; Harari, 1989; Klasek, Garavalia & Kellerman, 1992; Knight & de Wit, 1995; Taylor, 2004; Teichler, 1999; van der Wende, 2001). The prominence of internationalization has improved with a growth in internationalization activities, leading to escalating student, syllabus, and institutional mobility.  In Malaysian context, Malaysia also  aims to be a global education hub and to accomplish this, the Malaysian Ministry of Higher Education (MoHE) has put in place internationalization of higher education as one of the tactical trusts as stipulated in Malaysia National Strategic Plan of Higher Education  (PSPTN) Phase 1 (2007-2010) (Ministry of Higher Education Undated, 2007). 
The purpose of this strategic trust is to construct world recognition, profitable graduates, attract students from foreign countries and produces innovation throughout research and development (Ministry of Higher Education Undated, 2007). This strategic trust will ultimately facilitate to make the brand and reputation of Malaysia as international education provider. Consequently in PSPTN Phase 2 (2011-2015) (Ministry of Higher Education Undated, 2007), MoHE had initiated 23 Critical Agenda Project (CAP) in its endeavor to change higher education in Malaysia. Among the 23 CAPs, internationalization has been recognized as one of the CAP. One of the purposes of CAP-Internationalization is to recognize Malaysia as the higher education center in the ASEAN region and internationally through increasing the number of foreign students.
 In both phases of PSPTN, it can be examined that the ministry had constantly placed the significance of international students, apart from international academic workers and collaborations. Santhi (2010) has done research suggested ten success factors for internationalization of higher education. These comprise institutional policy and structure, leadership and governance, governmental policy, organizational support, monetary support, knowledge, human resource and recognition, technology infusion, internationalization philosophy and innovativeness.  Results obtained from her research recommended that faculty members will be the drivers for internationalization activities and consequently verify the effectiveness of an institution’s internationalization endeavor. 
 As mentioned previously, there is no doubt that faculty members participate a relevant responsibility in the internationalization of institution (Dewey and Duff, 2009), university staff should be provided equal emphasis as they play equally important role in the internationalization of higher education institutions. This is because there are a lot of dimensions in the internationalization of higher education (De Wit, 2002; Elkin et al., 2005; Knight, 2008b; Taylor, 2010). Among the dimensions that are adopted by countries and institutions incorporate international students and staff, research association, cross-border programmes as well as students and staff exchange. As a consequence, it is understood that all people from top management, academician to administrative staff should work in synergy in the mission of internationalization of its higher education (Taylor, 2010).
2.2 Specific Perspectives 
This segment specifically encompasses English as a global language in internationalization of higher institutions. This process is also related to the role of English as a Medium of Instruction in tertiary level of education in Western context, Asian context and Malaysian context respectively. This segment also signifies attitudes towards English Medium of Instruction from lecturers’ and students’ perspectives as well as the attitude theories that have been incorporated in the previous research.
2.2.1 English as a Global Language in Internationalization of Higher Education
As in many non-native English speaking countries, the phenomenon on “academic internationalization” is directly linked to introduction of English Medium Instruction in higher education (c.f., Coleman, 2006). When considering the rationale behind the function of English as a essential language in higher education, international academic mobility can be perceived as a very important one, on the part of students as well as academic staff (Erling & Hilgendorf 2006: 271), and in fact it might be practical to believe that the two phenomena are related each other. In the context of Europe and Bologna process, one researcher has observed that what appears explicitly is that in the Bologna process, internationalization represents English medium instruction in higher education (Philipson, 2009:37).
Internationalization may have an undesirable side in that 'internationalization' frequently results to 'Englishization' as higher education succumb to force employing English as a medium of instruction (Kirkpatrick, 2011).  The role of English also plays an important aspect in internationalization of higher education. For that reason, the word “Englishization” is referred to the spread of English as medium of instruction in tertiary level of education (Piller, 2013).  Björkman (2011: 80) also posits that the shift to English as an academic lingua franca has come out in two aspects.  Firstly, it became the language of scientific and systematic publishing. Secondly, it has begun to transform into the language of instruction.
2.2.2 English Medium Teaching of Instruction 
English is increasingly recognized as the medium of instruction at universities and business schools around Europe and several Asian countries (Van der Wende 1996; Wächter & Maiworm 2008: 10). It is used to deliver a particular use of English in educational perspectives which are to teach and to learn curricular non-linguistic courses in foreign or second languages. In this section, English Medium of Instruction will be explored together through Western higher education, Asian higher education and Malaysian higher education respectively.



2.2.2.1 Western Higher Education

In western countries, European universities have crossed the linguistic Rubicon and involved in the internationalization road by offering courses, modules, subjects or complete degrees conducted in English, which has become the language of higher educational institutions (Brumfit, 2004). The escalation of English-medium programmes in European universities is directly linked to the importance attached to increasing teaching strategies which ought to promote the learning of a wide range of languages. In fact, the previous literature describing the growing use and impacts of English is increasing (Coleman, 2006).
 The introduction of teaching in English has also promoted to the attractiveness of a lot of European universities, and English has become the university lingua franca in European higher educational institutions, regardless of the European Commission’s attempts to enhance multilingualism and multiculturalism at tertiary education. According to a research conducted by Wächter and Maiworm (2008), in 2007, over 400 European higher educational institutions offered more than 2,400 programmes taught completely in English. This resembles an outstanding 340% increase on the 700 Bachelor programmes and Masters programmes taught in 2002.  More to the point, In Sweden, half of the masters programmes taught in 2007 were delivered in English and the presence of English is growing even at undergraduate studies (Airey and Linder, 2008:146).



2.2.2.2 Asian Higher Education 
In Asian countries, the implementation of English Medium Instruction at higher education institutions is considered the “policy fashion” (Byun, Chu, Kim, Park, Kim, & Jung, 2011, p. 432) in order to attract students from foreign countries, better equip local graduates for occupations, and control the high number of brilliant local students studying abroad in the era of internationalization. For that reason, a number of universities in Asia have remolded their education policies to internationalize (Kirkpatrick, 2011) and have started to offer courses conducted in English.
 Moreover, in Thailand, many universities which previously operate in Thai only; now offer English-medium program as an alternative. Several programs provide double degrees by collaborating with the world‘s famous universities. Main reasons to implement English Medium Instruction are to have excellent command of English, to efficiently communicate with international societies, to successfully handle potential business dealing with foreign counterparts, to be able to skillfully utilize new technologies such as computer and Internet which permit them to a vast of information and to obtain additional knowledge in their fields. (A. Wongsothorn, K. Hiranburana, S. Chinnawongs, 2002; S. Chalapati, 2007).
 In Korea, as its citizens aspire to keep up with globalization, it is crucial that higher educational institutions and the students should empower and increase their capability to compete in international fields. They should be able to express their competency in communicating in English so that they are able to accomplish more competitive authority. In consequence, the whole country attempts to become excellent at English, developing better programs to overcome the reality that this country is predominantly Korean with the English-speakers are not a majority. There are many efforts to provide places where students are able to obtain adequate experiences to speak fluently in English. One of the best methods for it is to become immersed in it; consequently, a lot of higher educational institutions are expanding English-Medium Instruction where everything from the written assignments to the lectures are all conducted in English (Kim, Kyung-Rahn. 2011). 

More to the point, a current case study of English as a medium of instruction in higher education in South Korea, principally at the top university KAIST (Korea Advanced Institute of Science and Technology), reveals that the pursuit of “global excellence” as mentioned throughout a high rank in international university rankings is a chief driver behind the increasing use of English as medium of instruction (Piller & Cho 2013). 



2.2.2.3 Malaysian Higher Education
There is a plethora of research that has been conducted internationally and locally concerning English as the medium of instruction across the globe. Many studies focused on the school teachers needs, attitudes and difficulties in the teaching of mathematics and science in English (Pandian et al., 2004; Norzita, 2004; Kon, 2005; Noraini, 2007;  Hudson, 2009) but a very few research is carried out  in higher educational institutions regarding English Medium of Instruction for content subjects. A 2006/2007 survey at UTM revealed that 90% of lecturers now teach in English, majority of them confess to use Malay language to check understanding.  Typically, English is conducted in tutorial sessions, lecture hall, examinations, and in the e-learning environment, but lecturers complain mostly about poor lecture understanding and the decrement in class interactivity since English instruction replaced Malay. Language support is highly needed, both for lecturers and for students.  English-medium teaching is very vital at UTM because the university desires to attract more international students.
In Universiti Teknologi MARA (UiTM), it has been cited by Tan Sri Arshad Ayub that:

"Could have simply turn to rabid ethnocentrism during    ITM's early days and insisted on using the Malay language as a medium of instruction. Instead, having a genuine passion for the education and welfare of poor Bumiputera students and realizing the mastery of English language would be a prerequisite to greater things in life ".

 




(Tan Sri Arshad Ayub, n.d.)

Tan Sri Arshad Ayub was positive the English must be conducted as the medium of instruction at UiTM.  This phenomenon remains until today. By implementing English as a medium of instruction in UiTM, it assists the students to have a better command of the language as compared with their counterparts in other higher educational institutions (The Edge Malaysia, 2014). 
2.2.3 Lecturers’ and Students’ Attitudes Concerning to English Medium                   

                                  Instruction
According to Kırkgoz (2005), on her research entitled “Students’ Perception of Studying through English” initiated that majority of the students positively evaluated their own English skills. However, they were less positive as to speaking skill. In another research conducted by Cots (2013), while investigating the lecturers’ and students’ perspective towards English Medium of Instruction, it was shown that students observed their English skills in a more positive manner that lecturers did. It was observed that students and lecturers shared a common concern over their language competency. Jensen et al. (2011), in their research, received results representing that both lecturers and students showed satisfaction with their English skills, with a positive self-evaluation. 
In Taiwan, according to Huang & Chung (2000), students who studied in English medium instruction inclined to express a more positive learning attitude, and they also found that their proficiency in English for the four skills which are reading, writing, listening and speaking had been enhanced.
 Similar findings were also obtained in Wu’s (2006) conducted the study to 28 engineering graduate students at Chung Hua University regarding their reactions towards English medium instruction. The findings of his study indicated that majority students, even those who admitted that they were not proficient in English, thought that English-medium instruction assisted them improve their English proficiency (p. 67). 
In Malaysia, a study entitled “The Readiness of Future Technical Teachers to Teach in English” was conducted by Masita Misdi et. al (2008) with 140 future  teachers from the Faculty of Technical Education in University Tun Hussein Onn Malaysia (UTHM). The results of the study showed that the readiness level among them were in the medium range level. Besides, it was also revealed that the respondents are positive towards the implementation of English as the medium of instruction even though they lacked of proficiency and confidence in using English. 

This study carried out by Masita Misdi et. al (2008) , justified the special interest concerning teachers’ attitudes and their readiness towards English as the medium of instruction and has provided information that benefit the instructors and the policy makers. This study filled the gap on examining the technical lecturers’ attitudes, readiness and problems in teaching technical subjects in English in a technical higher educational institution, particularly the polytechnic.

2.2.4 Behavioral or Attitudes Theories
There are many behavioral theories and attitudes model used by the scholars to examine individual attitudes towards particular aspect. This study highlight three different attitude theories concerning to attitudes towards English Medium of Instruction. It indicates Bloom Taxonomy of Learning Domain, KASH Model of learning as well as ABC Model of attitudes.
2.3.4.1 Bloom Taxonomy of Learning Domain
Bloom's Taxonomy was established in 1956 under the leadership of educational psychologist Dr Benjamin Bloom in order to support higher forms of thinking in education. It incorporates analyzing until evaluating, rather than memorizing facts. Trainers regularly refer to these three types of domains: knowledge, skills, and attitude. This taxonomy of learning behaviors can be thought of as “the goals of the learning process.” It means, after a process of learning, the students should have acquired new knowledge, skills and attitudes.

The cognitive domain incorporates knowledge and the development of intellectual skills (Bloom, 1956). This comprises the recall or recognition of explicit data, procedural patterns, and ideas that provide in the development of intellectual abilities and skills. There are six main categories of cognitive domain.
	Cognitive domain

	Category
	Description

	Knowledge
	Recall data or information

	Understanding
	Comprehending the meaning, translation, interruption and interpretation of instructions and problems. 

	Applying
	Employ a concept in a new situation or unprompted use of an abstraction. Utilizes what was accomplished in  the classroom into novel situations in the work place

	Analyzing
	Separates concepts into component parts so that its organizational structure may be comprehended. Differentiates between inferences and facts

	Evaluating
	Makes critical conclusion about the importance of opinion or thought

	Creating


	Builds a pattern from various perspectives. Combines parts together, with highlighting on making a new meaning or structure.


The affective domain proposed by Krathwohl, Bloom, Masia, (1973), encompasses the manner in which people deal with things emotionally. It comprises motivations, enthusiasms, values, feelings, appreciation, and attitudes. The five major types of affective domain are:
	Affective domain

	Category
	Description

	Receiving Phenomena
	Awareness and have a sense of readiness to hear.

	Responding to Phenomena

	Students have active participation. Concentrates and provides feedback to a particular occurrence. Learning outcomes may underline conformity in providing feedback and be able to respond.

	Valuing
	The value an individual involves to a particular situation, conditions or activities. It starts from simple acceptance to the more difficult state of commitment. It is based on a set of specified values, while the clues are demonstrated in the students’ behavior and can be identified


	Organization 

	Organizes values into main concern by differentiating values, determining arguments and making an exclusive value system. The components are contrasting, connecting and synthesizing the values.

	Internalizing values
 
	Has a value system that controls people’s attitudes. The behavior is persistent, dependable and can be predicted of the learners. Instructional goals are associated with the learners. It encompasses common patterns of modification.


The psychomotor domain (Simpson, 1972) incorporates physical movement, coordination, and use of the motor-skill areas. Development of these skills requires practice and is measured in terms of speed, precision, distance, procedures, or techniques in execution. The seven main categories of psychomotor domain are:
	Psychomotor domain

	Category
	
Description

	Perception (awareness) 
	The capability to utilize sensory cues to conduct motor movement.  It ranges from sensory stimulation, via cue selection to translation.

	Set 


	Learners are ready to perform. It incorporates psychological, physical, and emotional aspects. These aspects are characters that determine an individual's reaction to varieties of conditions.

	Guided Response

	Incorporates simulation and trial and error. The competency of performance is gained by doing practice.

	Mechanism
	Learned feedback becomes routines and the movements can be achieved with confidence and proficiency.

	Complex Overt Response 
	Capability is achieved by a rapid, perfect, and synchronized acting. Minimal energy is enough. This type incorporates acting without wavering and having automatic performance.

	Adaptation 
	Proficiencies are greatly developed and the people can adjust progression patterns to meet the requirements.

	Origination 
	Making new progression patterns to meet a specific problem or particular condition. Learning outcomes highlight creativeness of a person based on highly developed proficiencies.


Source: Bloom Taxonomy Learning Domain http://www.nwlink.com/~donclark/hrd/bloom.html
2.3.4.2 KASH Model of Learning
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Figure 2.1 illustrates a useful way for conceptualizing the components of attitude
The KASH Model of learning consists of four stages. It encompasses knowledge of a better way, attitude and skillful application of the new knowledge as well as habit. It is proposed by Tom Chandler. Knowledge of a better way is attempting to get students to understand that there is a better of doing things. It is what the students know and it has to go through processes which are learning both theoretical and practical. It requires time and it must occupy the ability to comprehend, internalize and convey on the performance objectives. It can be very expensive when acquiring the knowledge. 
The second component of the KASH model incorporates of ability or aptitude. Ability is something that can be taught. Aptitude assists to achieve ability. Aptitude means any personal characteristics that convey to learning and therefore can incorporate a broad range of variables. It consists of styles of thought, personality, and a variety of scholastic aptitudes. For certain individuals, it can be a rapid process, while for other learners especially those with learning disabilities, it can be a long process. Aptitude is another method of stating intelligence or levels of cognition. Aptitude can be seen as directly related to a person’s self-efficacy.
 Self-efficacy is the belief that individual can do a particular task. For that reason, the level of an individual’s aptitude can be increased over individual’s lifetime. An individual’s level of intelligence or aptitude can influence his or her belief in doing a particular job. Someone with high level of intelligence will usually display high levels of self-confidence. However, someone with low levels of intelligence will normally demonstrate a lot of dissatisfaction and frustration when handling a task.

The third element of KASH model is individual must have the ability to develop a new and better way. It needs a lot of practice to get to a given skill level as well as to maintain that skill level.  Skills can be elucidated how well people do things. It is improved through experience and learnt throughout practice. Skills take time to be developed and mastered. It typically comes from knowledge and through practice. Habits mean individual’s persistency and consistency in doing something. It is person’s behavior and believes in carrying out the correct and desirable things repetitively until it is successful. A habit can be expressed as having the ability to do a particular task without any conscious thought as it leads to a routine. The KASH model of attitudes is an outstanding model for teaching learners that have knowledge and experience in a particular area. It is practical to allow learners to critically think in terms of constant learning, where there is a better way of carrying out a particular task.
2.3.4.3 ABC Model of Attitudes
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Figure 2.1 demonstrates ABC model of attitudes
ABC model of attitudes symbolizes Affect, Behavior, and Cognition (ABC). Basically, it follows the attitudinal model of Breckler (1984).  In Figure 2.1, Affect can be described as an emotional response, a gut feedback, or sympathetic nervous activity. It can be measured by examining physiological responses or by gathering verbal reports of feelings or mood. Behavior attitude incorporates overt actions, behavioral intentions, and verbal statements regarding behavior. Last but not least, as mentioned by Breckler (1984), cognition includes beliefs, knowledge constitution, perceptual responses, and thoughts. Individual’s stories of his or her real life experiences offers a reliable resource for understanding the connections between ABC, while written reports of verbal statements from supervisors can improve further analysis.

2.3 Focus of the Study
This study focuses on attitudes of lecturers and students towards the implementation of English Medium of Instruction in higher educational institutions. This study only focuses on Malaysian context by using one of the models explained above as guidelines.
2.3.1 English Medium of Instruction in Malaysian Context Focusing on Tertiary Education

There have been many recent studies investigating attitudes towards English Medium of Instruction at university level (Kırkgoz, 2005; Cots, 2013; Jensen et al., 2011; Huang & Chung, 2000). Discovering lecturers' and students' attitudes about English-medium instruction will help both lecturers and students in the teaching-learning process. Nonetheless, research on attitudes towards English Medium of Instruction in Malaysian tertiary education from lecturers' and students' perspective is rather limited. It is sagacious to conduct this study as little research has done regarding this issue. As an illustration, one study has been conducted concerning to the implementation of English as the medium of instruction by Masita Misdi et. al (2008) with 140 future  teachers from Faculty of Technical Education in University Tun Hussein Onn Malaysia (UTHM). Results indicated that the respondents provide positive attitudes towards English Medium of Instruction for content subjects in higher level of education or university level.  For that reason, that is why this paper intends to fill this research gap and deepen this area of language and educational research. 
2.3.2 Theory being Applied (ABC Model of Attitudes)

There are numerous attitudes and behavioral theories or models that can be used to measure learners' attitudes towards English Medium of Instruction at tertiary level
 of education. However, out of three different attitude theories been mentioned previously, this study seeks to apply ABC Model of Attitudes as guidelines to examine lecturers' and students' attitudes towards English as a Medium of Instruction in Malaysian context. This attitude structure can be described in three components. "A" symbolizes "Affective component" which incorporates an individual’s feelings or emotions about the attitude object. "B" means "Behavioral component". It is the way the attitude people have influenced how they act or behave. Last but not least, "C" means "Cognitive component" as this highlights a person’s belief of knowledge about an attitude object.
2.4 Summary

This chapter has prepared three major areas related to the present study. The first element is about some general information regarding common issues of academic internationalization in tertiary education worldwide and in Malaysian context itself. Then, it is followed by the second section which specifically reviews on role of English in internationalization of higher education, issues of English as a Medium of Instruction in Western, Asian and Malaysian context respectively as well as the incorporation of behavioral and attitude theories as guidelines. Finally, the third section overtly focuses on lecturers' and students' attitudes towards English as a Medium of Instruction in Malaysian context focusing on tertiary education by using ABC Model of attitudes as guidelines. The following chapter will elucidate the method of data collection and analysis being employed in the present study.
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